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CHAPTER I
INTRODUCTION
Rationale.—In these times of riots and increased lawlessness,
teachers are confronted with the question, "How shall we discipline
boys and girls in our schools?" However, there is not a simple answer
that one can give or receive. At one time, speaking was supposed to
be the answer to all problems. A child was spanked for every act of
disruptive behavior on every occasion. To some teachers this is dis¬
cipline. It is simple. It is easy. When Johnny disrupts the smooth
flow of the school day by hitting, playing, talking or etc., there is
no need to think, act automatically, "spank him." But today educators
are not satisfied with this type of punishment.
The new discipline takes us away from the insensitivity of auto¬
matic, mechanical measures. It calls on the finest and deepest and
most human qualities in us.^ Just as no one method is best for all
offerings or for any one offering in all situations, one method of
punishment cannot be placed in a vacuum by the educator as a "this is
it" method.
This leads the writer to believe that since discipline is an
essential characteristic of any society no school can run smoothly
1
Dorothy W. Baruch, New Ways In Discipline (New York; McGraw-
Hill Book Company, Inc., 1949), p. 237.
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without rules and regulations as well as some means of enforcing them.
Will it be the mechanical or the creative method? One may still find
himself pulling back and turning aside. He may say to himself, "It's
too indefinite!", "It permits too much license!" or "It doesn't train
a child to obey!" Thus the question, "To spank or not to spank" is
the teacher's dilemma.
No question as to the necessity of discipline is brought forth
at this point, instead, the nature of the discipline, the punishment
it carries, what it is designed to do and the goal it is to serve.
Traditionally, teachers and parents subscribed to the old
axiom, "Spare the rod and spoil the child," and used its connotation
as the direct means of securing discipline.
It is against this background that an attempt will be made to
examine disciplinary methods employed by teachers of grades five and
seven in some seventy-five elementary schools in the Atlanta area.
Specifically, it is both timely and essential that a study of teacher
opinions toward physical punishment be explored; to determine the
extent to which teachers have been able to maintain classroom con¬
trol without the use of the "paddle."
Evolution of the problem.—This research grew out of a number
of expressed reactions by elementary teachers in the area of class¬
room discipline. The writer was also motivated to conduct this study
after having taught in the elementary school for some eleven years
and realizing that each child is unique; therefore, many different
measures of punishment would have to be administered in order to
maintain classroom control. It was from this point that the writer
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became interested in the opinions of other teachers in other schools
toward physical punishment in the elementary schools.
Contribution to educational knowledge.—As a contribution to
educational knowledge it is the writer's belief that this study would
be of value to elementary school teachers. It should be especially
helpful to teachers of grades 5 and 7. The writer felt, also, that
this study may be used as an invaluable reference in providing new
teachers with "Tips On Classroom Control," The more that is known
about classroom management and control, the better educators can
distinguish between effective and ineffective philosophies of dis¬
cipline.
Furthermore, it was hoped that through this study the writer
would be able to bring to teachers some of the answers they are seek¬
ing in helping children acquire new strength to meet a new world
through self discipline and control.
Statement of the purpose.—The general purpose of this study
was to investigate the present situation and identify specific factors
which caused a selected group of elementary teachers to accept or
reject certain methods of classroom control and methods of punishment
in schools of three socio-economic income areas; namely, upper, middle
and lower.
More specifically, the purposes were as follows:
1. To identify the types of punishment applied to
achieve disciplinary control in the classroom,
2. To examine teacher reaction toward the recent
ruling to abolish corporal punishment in the
classroom.
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3. To examine teacher opinion toward the use and
effectiveness of physical punishment in the
elementary school.
4. To examine teacher opinion toward the effective¬
ness of the absence of physical punishment in
the elementary school.
Definition of terms.—The significant terms used in this study
are defined below;
1. "Discipline" - This term refers to a means of
control by enforcing obedience to rules or
system of rules affecting conduct or action,
through training, chastisement or punishment.
2. "Postulates" - This term refers to an idea or
some given statement that is taken for granted.
Limitation of the study.—This study was limited to data col¬
lected by the writer, from 90 teachers of grades 5 and 7 in the Atlanta
Public School System, on the specifically designed questionnaire.
Locale and period of the study.—This study involved 90 teachers
in the Atlanta Public School System working in schools located in vary-
ing socio-economic areas. The study was conducted from the Trevor
Arnett Library, Atlanta University, and the West Hunter Branch of the
Public Library of the City, during the spring and summer, 1968.
Method of research.--The Descriptive-Survey Method of research
was used with a specifically designed questionnaire to collect the
data.
Description of the instrument.—The instrument used to collect
the data for the study was a specifically constructed questionnaire
designed to obtain teacher opinions concerning physical punishment
and to identify types of behavior and punishment.
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Description of subjects.—The subjects involved in this study
were 90 teachers selected at random from the Atlanta Public School
Directory. The subjects are teachers of grades five and seven. The
subjects varied in years of experience, teaching methods, and grade
placement.
Statement of the problem.—The problem in this study was to
ascertain the opinions of a selected group of elementary teachers, of
grades five and seven, concerning the effectiveness of both physical
and non-physical punishment as means of classroom control and manage¬
ment in the elementary school of three socio-economic areas; namely,
upper, middle and lower.
Procedural steps.—The following procedural steps were used in
the s tudy:
1. Literature pertinent to this study was reviewed
and a report of it incorporated in the thesis
copy.
2. Permission to conduct this study was secured from
the proper school officials.
3. Constructed, reviewed and validated the specifi¬
cally designed questionnaire under the supervision
of a staff member of Atlanta University, to make
sure the purpose of the study was fulfilled.
4. Questionnaires were distributed to the selected
school personnel.
5. Assembly of analysis and interpretation of data
derived from the questionnaires.
6. Incorporated the findings, conclusions, implica¬
tions and recommendations into the final thesis.
Survey of related literature.--The concern for physical disci¬
pline of children has been one of great interest of many generations.
The present generation has been raised in an "enlightened era" which
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allowed each child to develop in his own way, at his own speed, fre¬
quently at his neighbors' expense.^
What is the real role of the teacher and administrator in the
physical punishment problem? The school principal and teacher are,
according to law, parentis absentia. Literally translated this means
that in the physical absence of his parents while the child is in
school the educator assumes all the rights of parents and the need to
2
control the child in the school environment.
The long-range goals of discipline must always be kept in mind;
and before prescribing punishment the teacher should ask himself the
following questions: Is this action in keeping with the goals? And
will this action help the child and the class toward the desired
goals? The answer will prove to be the most effective.
The psychological effect of discipline has been given great
attention. Research in this country has dug up and compiled more
knowledge of the individual and the way he grows, physically, mentally
emotionally, than in any nation of this world. Much of this knowledge
has not been sufficiently organized; we are also behind in our applica
tion of what is known about effective discipline. But the fact that
3this knowledge exists is something not to forget.
^Richard E, Emery, "Keys to Effective Classroom Discipline,"
Teacher's Encyclopedia (Englewoods Cliff, N. J.: Prentice-Hall, Inc.,
1966), p. 118.
^Ibid.
^Dorothy Hill, "An Analysis of Teachers' Opinions Concerning
Discipline In the Elementary School," (unpublished Master's thesis.
School of Education, Atlanta University, Atlanta, Georgia, 1966).
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The legal conditions surrounding physical punishment as described
by Emery indicate that in most cases punishment should be carried out
in a "kind and just manner" in keeping with the following rules:
1. Allow a time interval to become a factor between
the incident and the actual administration of
punishment.
2. Be certain that physical discipline is never
administered in the presence of classmates or in
any manner that allows it to become a matter of
general concern and knowledge.
3. Be absolutely certain that a competent, uninvolved
adult witness is present.
4. Make a fully descriptive written report of the phy¬
sical discipline session.
5. Record the pupils* reaction to the physical disci¬
pline moment.1
When it comes to the rules governing punishment in the elementary
school, it would seem that the old adage of a generation ago is still
a good one, "Many rules for the teacher, few for the pupils." It only
reflects the thought which should be dominant in our democratic form of
government that the fewer laws placed on the status books, and good
government being taken for granted, the better.
The old "spare the rod and spoil the child" philosophy of yester¬
day is fast disappearing. Because educators have found that corporal
punishment only tends to aggravate discipline problems, many school
administrators have forbidden its use. Thus, teachers often feel
blocked and frustrated because they are not permitted to impose their
will upon children through force. As a consequence, they sometimes
^Ibid., p. 119.
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find release for their feelings by stamping their feet, clapping their
hands, shouting, scolding, nagging, threatening, keeping children in
during recess or after school, causing them to stand in the hall, or
assigning extra homework as punishment. These techniques place both
teacher and children under a terrific strain and, at best, bring only
temporary conformity. Teachers who must resort to such practices are
themselves in need of help.^
One cannot dispose of the matter of physical punishment without
considering another aspect of this problem. It takes both physical and
moral courage to administer physical punishment. To chastise a growing
child, even in a gentle manner, is a distasteful task for the average
adult. These corporal punishment sessions will be rare in the profes¬
sional life of a good teacher, but a good teacher does not shy from
this responsibility to bring order and security to a needy child. Phy¬
sical punishment is but another adjustment tool of educators who are
2
concerned about and who genuinely love children.
In the past years discipline seemed to have been a problem of
minor educational importance that required very little skill and know¬
how on the part of the teacher in handling problems that arose from
day to day. For the most serious problems the "Gin Belt" or "Hickory
Stick" was emphasized. Tears were the only sign of repentance and to
^Ervin W. Detjen, Elementary School Guidance (New York: McGraw-
Hill Book Company, Inc., 1952), p. 253.
^Edwin J. Brown, Managing the Classroom (New York: Ronald Press
Company, 1952), p. 12.
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withhold them was considered an act of stubbornness,^
Some people get very irritated at our modern way of dealing with
children. They point a finger and accuse, "You are too easy with them,"
This statement puts one on the defensive. Discipline is more than just
making Johnny mind. It is living by rules, being honest, meeting
responsibilities, doing difficult things because there exists a respon-
2
sibility to others.
Ten basic principles for teachers concerning punishment as stated
by Bagley are as follows:
1. Children should not be punished in the presence
of other children.
2. Little time should elapse between the misdemeanor
and the punishment.
3. Children should not be punished by one who is
laboring under the emotion of anger,
4. Intentional, willful, and premeditated offenses
should be punished.
5. Repeated offenses should be punished.
6. Offenses not apt to be repeated should not be
punished.
7. Children should always clearly understand why
they are punished.
8. Punishments tend to reform the pupil if he sees
their justice.
9. Punishment should not be used for the sake of
' 'making an examp1e."
1
Robert W. Green, "Discipline Then, Now, And Henceforth,"
Georgia Teachers and Education Association Herald, XXX, No. 2
(1963), 5.
^Brown, Managing, p. 12.
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10. Sarcasm, ridicule, and satire should not be used
as punishment.^
"You can't let a child get away with murder. He has to be made
to suffer when he's misbehaved."^ But let's remember: A child mis¬
behaves because he has suffered, because he is hurt or afraid. By
punishing we add insult to injury. Then, the healthier he is, the
more he will fight back. He will become worse unless his punishment
is made hard enough so that it will destroy his "gumption" and leaves
him weak and defeated. We infer that punishment makes a pupil keep
in mind the disagreeable consequences which follow an act that to him
was pleasant.^
«»>
White says, "Properly used, corporal punishment is an effective
disciplinary device. It's really not the pain, it's the psychology of
the whole thing. I should know, I used to get paddled quite a bit
when I was a boy."^
No matter how friendly a person you are and how good a disci¬
plinarian, you will from time to time have an overaggressive child in
your room--a child who simply won't stay in his seat, who constantly
attacks others and their possessions, and who impertinently defies
your directions. You must somehow control a child of this type if the
^William C. Bagley, School Management (New York: McGraw-Hill
Book Company, Inc., 1949), p. 136.
^Baruch, New Ways, p, 66.
%bid.
^W. T. White, "Psychology of the Paddle," Newsweek (April 8,
1962), p. 84.
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other pupils are to concentrate on their work.^ When you first discover
that you have a pupil who will not cooperate, you will be tempted to
punish each succeeding incident of misbehavior ever more severely. Try
to remember that the purpose of punishment is correction. When a child
repeats behavior for which he has been punished, the punishment has
obviously failed. There is a slim chance that the punishment was not
severe enough, but there is a greater chance that it aggravated the
cause of the trouble.
Teachers are expected to establish and maintain good classroom
behavior from the first day they meet their classes. Ideally, a class
should develop its own system of restrictions, proceeding through dis¬
cussion and experimentation until it reaches a consensus about what
class members can and cannot do. Since such a procedure would be
impractical in most classrooms, teachers generally begin the year by
outlining a framework for a social and authoritative structure, com¬
monly called "the rules," under which they expect their classes to
operate.^ The old stand-by in the battle for order and good behavior
is punishment. Punishment usually means restricting movement - Stay
in your seatl"; depriving the child of something - "You won't get
desserti"; or inflicting physical pain - such as "spanking." The
normal child reacts to such unpleasant interferences with what he
wants to do by showing fear or aggression.
^Norma E. Cutts and Nicholas Mosely, Providing For Individual
Differences (Englewood Cliffs, New Jersey: Prentice-Hall, Inc.,
1964), p. 261.
2
Robert Sylwester, Common Sense In Classroom Relationships
(West Nyack, New York: Parker Publishing Co., Inc., 1966), p. 139.
12
It is believed that the inflicting of pain upon others is "gen¬
erally" or "on the whole" wrong. What we mean by this is that the
inflicting of pain is an act which demands justification. An old con¬
cept is that whenever an evil deed is done, it is caused by an evil
spirit and, the way to rid the body of it, is to punish the body until
it is too uncomfortable for him to stay,^ This point may be brought
out by considering the criteria for the employment of the word "punish¬
ment" offered by Anthony Flew, as quoted by Benn and Peters:
1. "It must involve an evil, an unpleasantness to
the victim."2
2. "It must be for an offense and of an offender
(actual or supposed)."^
This seems an obviously true condition. To punish, we must
inflict some kind of mental or physical pain or unpleasantness.
Most of the rules and regulations governing student conduct are
established on the local level, as distinguished from the state level.
Others are established by the superintendent, the principal, or the
classroom teacher.
The area of pupil conduct is one in which there is a vast body
of common law which has to be considered in conjunction with any writ¬
ten law. The situation is one in which general principles are easy to
state but where indisputable answers are elusive. Indeed, on the
^Dorris Lee, The Child and His Development (New York: Appleton-
Century-Crofts, Inc,, 1958), p. 522,
O
S. I. Benn and R. S. Peters, Social Principles and the Democra¬
tic State (New York: George Allen and Unwin, 1959), p. 134.
\bid.
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highest level of generalization, it may be said that local school
authorities may make reasonable rules designed for effective school
management and may punish pupils for violation of such rules in a
reasonable manner.^
It is also apparent that a reasonable rule can be enforced in
an unreasonable or illegal manner. Two generalizations about punish¬
ments which legally may be inflicted emerge from the scores of cases
on this point. First of all, the punishment must "fit the crime."
That is to say, the gravity of the penalty must be reasonably related
to the gravity of the offense. Secondly, any penalty must be given
for a legitimate purpose, such as, maintaining discipline, generally
promoting the welfare of the school, or helping the pupil in his own
2
interest to correct a fault.
The most frequently litigated punishment is "corporal punish¬
ment." It should be noted that corporal punishment would be any
touching of the body with intent to correct a child's behavior. In
determining whether an instance of corporal punishment is legally per¬
missible, courts consider such variables as the nature of the offense,
the instrument used to administer the punishment, any permanent injuries
derived from the punishment, motivation of the teacher, and physical
O
characteristics of the child punished.-^
^Sylwester, loc. cit.. p. 63.
2
E. Edmund Reutter, Schools And The Law (New York: Oceana Pub¬
lications, Inc., 1960), p. 67.
^Ibid., p. 69.
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What is the proper approach to school discipline? Several gen¬
erations ago the hickory stick and dunce cap were standard assessories
in every classroom. Corporal punishment and other forms of harsh dis¬
cipline were commonly administered. Several critics of modern educa¬
tional practices have contended that laxity in discipline has resulted.
However, the following excerpt from the annual report of the New York
Superintendent of Schools in 1856 is quite interesting:
No observing man can have failed to note at any and
all hours of the day that there are multitudes of
boys wandering about and congregating on corners of
the streets, idle in their habits, dissolute in
their conduct, profane and obscene in conversation
and gross and vulgar in their manners. Decency is
shocked at what is seen and heard, individual remon-
stration or kind advice is treated with contempt or
insult. If a female passes one of the group, she is
shocked by what she sees or hears; if our children
pass, they may be assaulted and whatever they have in
their possession wrested from them.^
Perhaps three conclusions can be reached. First, the old
harsh methods of discipline were certainly no panacea; second, juve¬
nile delinquency is not a phenomenon of contemporary times; and
third, the school is limited in its ability to raise standards of
pupil behavior by the influence of the home.
Clearly, the best discipline results from students who are
purposefully engaged in worthwhile learning with a teacher who merits
rather than commands their respect. Discipline which is imposed by
threats and force not only destroys rapport between teacher and
learner but also establishes little basis for continued self-disci-
Frances Keppel, "Spanking of Students . . . What Education
Chief Thinks," U. S. News and World Report. LIV, No. 25 (June 24,
1963), p. 20.
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pline beyond the classroom. Perhaps the larger challenge lies in
intelligent study and correction of the forces that create discipli¬
nary problems rather than punishment for the symptoms of maladjusted
personality. In spite of the publicity given to the small minority
of badly behaved pupils, there is little, if any, reason to believe
that today's student is less well behaved generally than yoimgsters
of any period of history.
As Socrates pointed out, probably no one deliberately chooses
to be bad because he prefers badness. There is a cause for a child's
misbehavior which should be ascertained and if possible, removed.^
The natural consequence of one's own behavior is the best form of
punishment for wrongdoing. But sometimes natural consequences are
too severe. No child should ever be made to feel that by his
behavior he has forfeited the good will of his teacher or the love
2of his parents.
How does the man who runs the U. S. Office of Education,
Commissioner Francis Keppel, feel about the use of physical punish¬
ment in the schools? He would give principals and superintendents
authority to punish "under very controlled circumstances." "My own
feeling," Mr. Keppel said in an interview, "is that the best place
for discipline of that sort is in the American home and not in the
school. Now I know perfectly well that situations arise, particularly
^Chris A. DeYoung, American Education (New York; McGraw-Hill
Book Company, Inc., I960), p. 393.
2
Stella Henderson, Introduction to Philosophy of Education
(Chicago; The University of Chicago Press, 1949), p. 369.
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in the cities and in difficult parts of the cities, where the princi¬
pal presiding officer of the building should have such authority, but
I am not in favor of giving it wholesale to teachers."^
At many points in years gone by, school discipline has bordered
on barbarism. This accounts, in part, for some anachronistic laws
restricting methods of punishment in schools today. Corporal punish¬
ment is currently stirring up a lot of controversy, and sentiment
appears to be growing for a return to its use in school as a partial
answer to the problem of delinquency. It is to this point the follow¬
ing comments were made;
The late President John F. Kennedy had this to day about
physical punishment in the schools:
We have to think about our own children, and we are
rather reluctant to see other people administering
punishment to them. So I would not be for corporal
punishment in the school, but I would be for very
strong discipline at home so we don’t place an
unfair burden on our teachers,^
Spinning speaks for physical punishment but says it should be
used considerably less than seldom. He concludes with this statement;
Yes, I'm opposed to corporal punishment in the
schools. But I'm in favor of the legal right of
the school to use it if the power is hedged with
decent restraints as to nature and degree. Except
where emergency conditions demand instant action,
I believe that only the principal should inflict
the punishment, and then in the presence of official
^Francis Keppel, "Spanking of Students . . . What Education
Chief Thinks," U. S. News and World Report. LIV, No. 25 (June 24,
1963), p. 20.
2
John F. Kennedy, "Corporal Punishment?", National Education
Association Journal (September, 1963), p. 19.
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witnesses, preferably including one from the home. But
any teacher should be free to act when he, any member
of his flock, or the culprit is put in instant and
serious danger. That way teachers are protected
against the way-out youngster who sneers, 'if you touch
me, i'll have you arrested , . . Yahl' I believe the
public schools should have the authority to administer
corporal punishment but never, or at least considerably
less than seldom, employ it.^
Fifty years ago, schools were strong on teacher-imposed disci¬
pline. The child wanted his freedom but the teacher made sure he
did not get it. To maintain this kind of administrative control, the
child was threatened with having the school tell his parents (so that
father would whip him), corporal punishment in the school, low grades
on reports, or not being promoted. Recent studies in education have
shown that the child needs to be controlled, but that he needs to
*
understand why control is so requisite to his well-being and the well¬
being of others,^
Destructive punishment is that which has little or no appro¬
priate relationship to the undesirable behavior. Punishments of this
type are often administered by the teacher because her personal
authority has been challenged, or because she teels inferior or inade¬
quate. Types of teacher punishments unrelated to the behavior are:
1. Keeping the child in at recess or after school for
some behavior earlier in the day.
2. Using sarcasm or ridicule,
3. Asking the child to do something beyond his ability.
^James M. Spinning, "Corporal Punishment?", National Educational
Association Journal (September, 1963), p. 20.
2
Blanche McDonald, Successful Classroom Control (Dubuque, Iowa:
Wm. C. Brown Company Publishers, 1959), p. 5.
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4, Hitting, slapping, or shaking the child,^
It is better to create conditions in which there are fewer
potential offenders than to keep down the number of actual ones by
punishing them. As a technique employing deliberate suffering, it
must be counted, in moral terms, as costly, to be considered as a
last resort rather than as the obvious and natural way of maintaining
the social order.^
^rbid., p. 128.
^Lawrence Stenhouse, Discipline in Schools (New York: Pergamon
Press, 1967), p. 181.
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Introductory statement.--The data to be presented, analyzed and
interpreted in this chapter are organized under the following major
captions: (a) background information on teachers and schools, (b) con¬
trol devices for maintaining discipline, (c) postulates on discipline,
(d) reactions toward the use of physical punishment, and (e) reactions
toward the absence of physical punishment. A total of sixty-nine
items were used in the questionnaire, each item requesting one out of
three responses. The returned questionnaires were grouped in three
categories according to the socio-economic status of the school com¬
munity. This status is based upon teacher judgment. Of the 198
questionnaires distributed to teachers, 90 were completed and returned.
The questionnaires were not coded, therefore, a follow-up letter or
card was not sent to teachers who did not return the completed ques¬
tionnaire. The data on the percentage of questionnaires retixrned
are in Table 1, based on the kind of school community.
The respondents were asked to identify the socio-economic status
of his school community. Three income groups were listed: (a) upper
income group, (b) middle income group, and (c) lower income group.
The identification of school communities was based on teacher judg¬
ment, by the teacher who works in the particular community. This infor-
19
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mation is important because it supports the statement, in the descrip¬
tion of subjects, that there was a variation of school communities,
as well as indicate the number of questionnaires returned and the per¬
centage of returns from each income area. See Table 1, below.
TABLE 1
ANALYSIS OF NUMBER OF QUESTIONNAIRES ACCORDING TO




Upper Income 15 17
Middle Income 25 28
Lower Income 50 55
Total 90 100’
The question referring to socio-economic status of the school
community is revealed in Table 1. The data show that 90 teachers
responded to the request of the writer, and returned the completed
questionnaires. Of this number 15 or 17 per cent taught in upper
income areas; 25 or 28 per cent in the middle income areas and 50 or
55 per cent in the lower income areas. The data also show a higher
percentage of returns from teachers in the lower income areas as com¬
pared to the percent of returns from teachers in the upper income
areas.
Table 2 summarizes the responses to the question, "What is
your grade placement?" On the questionnaire each teacher was asked
21
to identify whether he was teaching in the fifth or seventh grade.
The selection of these two grades was made since the writer has dealt
primarily with these grade levels. Secondly, because from previous
reactions and comments from other teachers pupils at these grade
levels tend to require more and/or closer disciplinary control. The
table is designed to show the percentage of returns on each grade
level in the three income areas.
TABLE 2




5th Grade 46 48 58
7th Grade 54 52 42
Total 100 100 100
The data on grade placement indicated that the highest per¬
centage of respondents were teachers of grade 5, in schools located
in the lower income area. The highest percentage among the seventh
grade is 54 per cent. These grades are located in the upper income
communities. The data also indicate that in grades 5 and 7 of the
middle income communities the percentage of respondents was less
than those of the lower and upper income areas respectively.
The 90 respondents were asked to indicate the number of years
they have been teaching. Three choices were given: (1) 1-5 years.
22
(2) 6-10, and (3) above. This information was important for two
reasons. First, it was stated in the description of subjects that
there was a variation in the number of years of teaching experience.
Secondly, many of the methods of classroom control are not entirely
what has been read, but are methods used over a period of years.
Table 3 is designed to show the variation in years of teaching experi¬
ence of the respondents in the three income areas of this study.
TABLE 3
PERCENT OF RESPONDENTS BY YEARS OF TEACHING







1-5 years 33 16 24
6 -10 years 54 12 40
Above 10 years 13 72 36
Table 3 indicates that 72 percent of the teachers have more
than 10 years of teaching experience. From 6-10 years experience 54
percent. It was also indicated that 33 percent of the respondents
have teaching experience ranging from 1-5 years.
"what is the enrollment of your present class?" is a question
the respondents were asked. To this question three choices were
given. The teacher was to identify the group in which her present
enrollment was found. The choices were: (1) 1-25, (2) 26-35, and
(3) above. This question is pertinent to the study since it may have
23
some relation to the number of disruptive behavior problems existing
in a classroom as well as some effect upon the types of punishments
used within the class.
TABLE 4









1-25 7 7 11
26 - 35 10 15 39
Above 35 0 8 6
Total 17 27 56
The above table indicates that, of the 15 teachers responding
to the questionnaire in the upper income area, 6 had a class enroll¬
ment less than 26, while the other 9 had an enrollment of 26-35. In
the middle income group, 4 had an enrollment of 26-35, 7 had an
enrollment over 35. In the lower income group 10 of the 50 respon¬
dents had an enrollment of 1-25; 39 had from 26-35, and 5 had an
enrollment over 35. It should be noted that of the 90 teachers
responding 12 have enrollments greater than 35. The greater number
of classes are in the middle income area.
The teachers were asked to respond to the question "Do you
find the socio-economic status of your school community a contribu-
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ting factor to the behavior of your pupils?" This question is impor¬
tant to the study in that outside factors may sometimes have effect
upon the behavior of the child. Thus, Table 5 is designed to show
the percentage of effect each income area has upon the child’s class¬
room behavior.
TABLE 5








Much 33 72 74
None 67 17 18
Uncertain 0 12 4
No Reply 0 0 4
Total 100 100 100
Table 5 shows that 74 per cent of the behavior problems in
the lower income areas are attributed to the socio-economic area of
the school community. This is also true of pupil behavior in the
middle income areas where in 72 per cent of the disruptive behavior
is resulted from the community status. In the upper income area
only 33 per cent is attributed to the community status. Sixty-seven
per cent is based on other factors. It should be noted here, too,
that in the lower income area 4 per cent of the teachers did not
reply to the question. The table also reveals that 16 per cent of
the respondents were uncertain as to the effect the income status
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had on the pupils* behavior. The data revealed that the socio-economic
status of the school community is a more important factor in pupil
behavior in the lower and middle income areas than in the upper areas.
In order to identify other factors which may have effect upon
the pupils' behavior the respondents were asked if they found civil
disturbance one of these factors. If so, to what extent? Table 6
is designed to show the percentage of effect civil disturbance has on
pupil behavior in each of the three income areas,
TABLE 6








Much 7 40 54
None 93 56 40
Uncertain 0 4 4
No Reply 0 0 2
Total 100 100 100
Table 6 reveals 54 per cent of the disruptive behavior in
the lower income areas is resulted from civil disturbance. Only 7
per cent of the upper income group found this to be a contributing
factor. The data show 93 per cent of the upper income classes not
being effected by civil disturbance. The percentage of effect upon
pupils of middle income communities is 40, Eight per cent of the
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respondents were uncertain and 2 per cent did not reply to the ques¬
tion.
It is the duty and responsibility of the teacher, with the
guidance and support of the principal, to take preventive measures
and to plan specifically for an atmosphere of good order. When
potential behavior problems have been identified early, the full
resources of the school system, including the contribution of coun¬
selors, visiting counselors, counselor-examiners, school psycholo¬
gists, resource teachers, and area superintendents, should be
utilized to reverse the direction toward potential delinquency,^ In
view of the foregoing statement, 58 per cent of the respondents
stated that they utilized the services of the counselor and found
his assistance advantageous. Thirty-three per cent were able to
acquire the services of the counselor-examiner, while twenty-four
per cent were able to use the services of the school psychologist.
The respondents feel that the services of the counselor are utilized
more because many of them are placed in a particular school or are
to serve only two and sometimes three schools in an area. The data
also reveal that 48 per cent of the respondents stated that since the
services of these resource people have to be requested in writing,
from the area office, it may take months before the counselor-examiner
or school psychologist can get to see a child who has been referred.
Table 7 is based upon the question, "Which method of grouping
is utilized in your school?" To this question examples of groupings
^Dr, Rual N, Stephens, A Handbook for Teachers, 1966-67 (Atlanta,
Georgia: Hoke Smith Technical School, 1966), p, 15,
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were given. This question's importance to the study is based upon
the writer's assumption that it should be known whether or not group¬
ing is used as a control device for misbehavior. The table is
designed to show the percentage of returns from each income area
included in this study.
TABLE 7








Ability 40 60 60
Age 34 24 16
No Reply 26 16 24
Of the 90 respondents, 51 had classes grouped according to
ability; either heterogeneously or homogeneously. There were 19
classes grouped according to the pupils' age. The remaining 20 gave
no specific reply to the question. The data show both middle and
lower income areas having 60 per cent of their classes grouped
according to ability, while the upper group had only 40 per cent.
It should be noted that in the upper income group 34 per cent of the
classes are grouped according to age. In the middle and lower income
groups the percentages are 24 and 16 respectively. As a follow-up,
the question, "Are you still confronted with disruptive behavior?"
was asked. The data indicate 70 per cent of the lower income group
responded "yes" and 22 per cent stated "no," According to this dataII
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neither age nor ability grouping has much effect upon the control of
disruptive behavior of pupils in the lower income areas as compared
to the effect upon upper and middle income groups. It is also
revealed that instances of disruptive behavior are more prevalent in
classrooms in the upper income areas than in the lower or middle areas.
Another control device is a code of ethics. Table 8 presents
a resume of the number of classes that have an adopted code of ethics.
To the question, "Has your class established or adopted a code of
ethics?" Table 8 was designed to show the percentage of classes using
this method as a control device.
TABLE 8
AN ADOPTED CODE OF ETHICS AND CLASS BEHAVIOR
Upper Middle Lower
Adopted Per Cent Per Cent Per Cent
Yes 66 64 40
No 34 36 60
The above table shows a close relationship in the percentages
of classes having an adopted code of ethics. It should be noted that
66 per cent of the classes in the upper income communities and 64 per
cent in the middle income communities have adopted a code of ethics.
The data also reveal that 60 per cent of the classes in the lower
income communities do not have an adopted code, even though it has a
higher percentage of disruptive behavior problems.
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The respondents were asked to indicate the extent to which they
were able to obtain the cooperation of parents in handling discipline
problems. Table 9, below, is designed to show the percentages of
parent cooperation,
TABLE 9
PARENT COOPERATION AS A MEANS OF CONTROL
Upper Middle Lower
Extent Per Cent Per Cent Per Cent
Often 80 76 56
Seldom oCM• 24 74
All teachers participating in this study indicated that parent
cooperation was sought as a means of controlling disruptive behavior.
The data show that the degree to which teachers called on parents for
assistance with discipline problems varied with each income group.
The extents range from 80 to 56 per cent in the upper and lower income
groups. Parents were called on "often" by a total of 59 respondents,
while 31 replied that they seldom call on parents for assistance.
This table also indicated the per cent of cooperation tended to
decrease with the income group.
Twenty per cent of the teachers in the lower income areas gave
some reasons why parent cooperation was poor: (1) many of the parents
have to work and it is an inconvenience to get to the school during
the school day; (2) many parents don't believe their child will mis¬
behave in school; (3) others can't find time to visit the school.
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The writer was also interested in learning the effectiveness of parent
cooperation as a controlling device. The data indicated that parent
cooperation in the upper income communities is a beneficial factor in
maintaining classroom control. Even though it is often sought by
teachers in the lower income areas, the results are not as successful,
as a control device, as it is in the middle and upper income areas.
Table 10 summarizes the question; "Is there prescribed punish¬
ment for disruptive behavior in your classroom?" The importance of
this question is based upon the fact that ofttimes punishments are
prescribed by teachers in advance of certain acts of disruptive
behavior. Some of these pre-set punishments are: spanking, probation,
standing in corner, keeping after school, and keeping in at play time,
TABLE 10
PRESCRIBED PUNISHMENTS AND CLASSROOM CONTROL
Effect
Punishments Upper Middle Lower
Per Cent Per Cent Per Cent
Yes No Yes No Yes No
Spanking 0 100 20 80 16 64
Probation 0 100 70 30 60 40
Standing in Corner 26 74 22 78 20 48
Keeping After School 74 26 60 40 80 20
Keeping in at Play Time 60 40 58 42 80 20
The data based on Table 10, proved that of the three socio-
economic areas of the study, "spanking and probation" were not
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included as a pre-set punishment by teachers in the upper income area.
Instead, a pupil was given a certain number of demerits or sent to the
detention hall, as indicated by 100 per cent of the respondents in this
income group. In the middle and lower income areas there are teachers
who still maintain the use of the paddle. The paddle is used by a
larger percentage of teachers in the middle income areas. The data
also revealed that it is the belief of 16 per cent of these teachers
that the paddle is the only language many children understand. Another
pre-set punishment was "standing in corner," To this type 26 per cent
of the upper income group favored this method of control as compared
to 22 and 20 percent in middle and lower income areas, "Keeping after
school," was a pre-set punishment by 80 per cent in the lower income
areas. This device was also favored by 74 per cent of the respondents
in the upper income areas. In the middle areas it was listed by 60
per cent of the respondents. The fifth pre-set punishment was, "keep¬
ing in at play time," To this type of control 80 per cent in the lower
income group favored this means of punishment. The percentage tends
to decrease in other areas, 60 per cent in the upper income group and
58 per cent in the middle group. As a means of comparison, the
detention hall is used by 100 per cent of the teachers in the upper
income communities as the most effective means of behavior control and
probation is more successful for teachers in the middle income areas.
Table 11 is derived from a question in which the respondents
were asked to react to ten control devices. Since it is important
that classroom control be maintained these ten devices were selected
for this study. The table shows agreement, disagreement or uncertainty
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as to the effectiveness of these means of control,
TABLE 11








Imposing own authority 72 16 12
Pointing to consequences 83 17 0
Showing affection 74 12 0
Giving personal praise 94 6 0
Ignoring 19 70 11
Asking for pupil(s) evalu¬
ation 89 11 0
Showing enthusiasm 92 4 3
Offering suggestions 98 0 2
Providing "busy work" 28 61 11
Giving opportunity for
releasing tension 74 16 10
The data reveal the following devices may be ranked as the
"top five" according to their effectiveness in the 90 classrooms in
this study. The five are: (1) offering suggestion, (2) giving
personal praise, (3) showing enthusiasm, (4) asking for individual
or group evaluation, and (5) showing affection. Two of these devices
received 11 per cent of the respondents replying, they were uncertain
as to the effectiveness of them. They are: ignoring and providing
busy work. To these same devices 70 and 11 per cent of the respon-
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dents disagreed. It is a common concern of the respondents that all
of these control devices did not have the same effect upon all chil¬
dren alike. Nineteen per cent of the respondents noted that while one
or two devices may work well with pupils who are seeking attention
another may be dependent upon the act as to its effectiveness.
Postulates on discipline.—The best discipline is preventive
discipline. The teacher who organizes her classroom well, who plans
her work carefully, who deals with the children tactfully, and who
shows a friendly interest in each child, will prevent many discipline
problems. Keep pupils busy doing interesting and worthwhile work.
Idle pupils sometimes start trouble to amuse themselves and to relieve
boredom. Really good teaching is the best preventive discipline.
However, corrective discipline sometimes is necessary. Contact the
parents for cooperation. Seek the real* cause of the trouble and then
try to apply an appropriate remedy. The principal will be glad to
work with the teachers on the most difficult discipline problems, but
teachers are expected to handle minor discipline problems themselves.^
Table 12 results from eight ideas that are believed to be
either a cause of disorder in the classroom or ways of controlling
pupil disorder. It gives a description of teacher agreement or dis¬
agreement to six postulates on discipline.
The data on discipline postulates as revealed in Table 12,
noted that of the 90 respondents the percentages on five of the ideas
^Frank L. Stanton School Handbook. 1967-68. Frank L. Stanton
Elementary School, Atlanta, Georgia, 1968, p. 3.
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on classroom control range from total agreement of 100 per cent to a
low of 60 per cent disagreement. Only 40 per cent of the respondents
were in agreement on the idea, "Most disorder emerges from inefficiency
in management," In support of this low percentage of agreement on this
item several teachers made this statement: "No matter how well a
teacher has planned her work, there will always be a child who seeks
attention. Four per cent did not respond to two postulates.
TABLE 12









Punishment should be instructive
not destructive of pupils' pride. 90 7 3
Teachers should teach through
example, word and deed. 100 0 0
Unacceptable behavior should be
analyzed with respect to the
nature of offense. 96 4 0
Parents should be continually
informed and their assistance
sought, when misbehavior becomes
serious. 97 2 1
Penalties imposed upon pupils for
misbehavior should be related to
the offense where possible. 100 0 0
Most disorder emerges from ineffi¬
ciency in management. 40 60 0
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Table 13 is composed of eight types of punishments that are
standard for all pupils in public schools in the Metropolitan Atlanta
area. Since this is true. Table 13 is designed to show the per cent
the respondents favor or disfavor these standard punishments.
TABLE 13








1. Parent-Teacher Conference 94 6 0
2. Warning and Probation 83 17 0
3. Withdrawal of Privileges 94 6 0
4. Pay for Damaged Properties 83 6 11
5. Withholding Reports or Credits 22 67 11
6. Suspension and Expulsion 50 50 0
The data presents interesting results. To this question we
find no complete agreement on the use of either of the eight punish¬
ments, Two of these have the highest percentage which is 94, To 3
we find a percentage of 83, While the percentage of disagreement is
67 per cent to "withholding reports or credits," the percentage of
teacher agreement and disagreement is 50 to each "suspension and
"expulsion," Hence, there are two types of punishments that the 90
respondents feel are more effective than others.
Reactions toward the use of physical punishment.—As we begin
to analyze another area of the data, we find that over one-half of
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the respondents have worked in situations where physical punishment
has been permitted in the past. Nevertheless, many of these same
teachers did not take advantage of this type of punishment. Some of
the reasons given were;
1, "We didn't need it in our school,"
2, "A child in 7th grade is too large to be spanked,"
3, "The teacher is the one who suffers,"
4, "I don't believe in spanking,"
5, "physical punishment was administered by the principal,"
Of the 47 per cent who had exercised physical punishment, a
majority felt it to be an effective means of obtaining class control.
Nineteen per cent found physical punishment distasteful to both
teacher and pupil. Thus, order was maintained for a short period of
time. Still an even smaller per cent of 10 respondents were even-
more dissatisfied with the results and found them either unsatis¬
factory or not effective at all. In describing the reactions of
pupils to physical punishment, 40 or 44 per cent of the teachers stated
that students were embarrassed, 30 or 33 per cent described students
as hostile and the remaining 20 or 22 per cent noticed no reactions
at all. In some cases where there were no reactions by pupils one
reason given was that spanking was prescribed in advance for specific
types of behavior, A few of which are fighting, bringing a knife to
school or throwing textbooks. Such statements were made as:
1, "The pupil accepted his punishment,"
2, "They have learned to take it like men,"
3, "He knows I care for him,"
37
Physical ptinishment can be more effective but pupils think it
is unfair because it's embarrassing. They feel that the teacher should
be able to deal with misbehavior without resorting to physical punish¬
ment.
In spite of the fact that pupils were embarrassed or hostile
following a physical punishment session, the same acts of disruptive
behavior were repeated in classroom of 56 teachers. Even though 13
teachers did not reply to the question, 21 gave an answer of "no"
indicating the acts were not repeated. The data indicated that many
of these disruptive behavior acts were repeated in a period of time
extending from 2 to 3 weeks of the initial act, while 30 per cent
of the cases existed between 1 and 5 days of the initial act. A
smaller percentage of 15 stated the acts were repeated after a
month or more had elapsed. A total of 7 teachers did not reply to
the question. Twenty-seven per cent of the respondents felt that
many acts are ofttimes repeated because the child is angry or hostile
and secondly, he will "try a teacher" to see just how far he can go
or to get attention.
The respondents were asked to list some behavior acts that
would merit physical punishment in their classrooms. Table 14 is
designed to show the percentage of instances attributed to each item
or behavior.
The data in Table 14 indicate that 15 teachers stated there
were no behavioral acts that would merit physical punishment in their
classrooms. It was noted that that this number was composed of
teachers from all three income areas. The data show a drop from 50
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per cent for "chewing gum" to 35 per cent "annoying other pupils."
TABLE 14
BEHAVIORS MERITING PHYSICAL PUNISHMENT
Behavior Per Cent
Fighting 93
Continual rude behavior 90
Causing physical harm to others 87
Using profanity 87
Disrespecting teacher 85
Damaging school property 83
Continual refusal to work 83
Dishonesty 80
Walking out of class 77
Acts done out of malice 70
Gambling in class or school 60
Talking back to authority 65
Chewing gum 50
Annoying other pupils 35
Throwing books or pencils 33
Smoking 20
Talking out in class 18
Singing in class when work is in process 15
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It is noted that cheating was ranked among the top 10 forms of
disruptive behavior, Dunworth tells us that cheating is a common
classroom problem—from cheating on a test to falsifying records, from
brazen copying to sly signaling. Throwing up your hands in horror and
punishing the cheater won't make the problem disappear. Stop. Take
a close look at what is happening in your classroom,^ A pattern of
habitual cheating on the part of one or two students is probably
caused primarily by factors within the child rather than within the
classroom.^
It is felt by many of the respondents in this study that there
would be less disruptive behavior in classrooms of today if physical
punishment could be administered under certain conditions.
In this same section of questions, the respondents were to
relate physical punishment to pupil control. This question was neces¬
sary at this point since in a previous section of this data physical
punishment was listed as an effective control device. The data is
designed to indicate the teachers reactions, and listed according to
rank.
1, No relation (It doesn't work)
2, When all other methods fail (Last resort)
3, Knowing it can be administered (Creates good discipline)
4, Too involving (Only the teacher suffers)
5, Spanking is the only language some pupils understand
(Effective with some pupils)
^John Dunworth, "Cheating," Discipline, No, 85 (W, Orange, N, J.
Economics Press, Inc,, 1967), p« 1*
^Ibid,, p. 6.
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6. Deterrant to others (Limited use)
7. Gains respect for authority
8. Causes fear in pupils (Hampers learning)
9. Increase antagonism (Not constructive)10.Temporary control (Not lasting)
The data indicate 5 reasons why physical punishment should not
be related to pupil control as well as 5 reasons why 45 per cent of
the respondents felt that physical punishment had direct bearing upon
classroom control. Of the 90 respondents 5 per cent had not experi¬
enced the use of physical punishment. The remaining 10 per cent made
no attempt to answer the question.
Another question asked the respondents was, "What is your
reaction toward the use of physical punishment in the classroom?"
This question was an essay type question in which the respondents
were able to express themselves freely with no specific limitations.
The data show 43 per cent of the teachers in agreement by this
comment made by them: When paddling is used sparingly it is more
effective. Eighteen per cent feel that physical punishment should be
administered by the principal or some designated individual within
the school. Four per cent felt that in allowing physical punishment
in the classroom it aids in showing where the authority lies. A total
of 61 per cent of the teachers felt that physical punishment should
have remained in the classroom if for no other reason as, "a stick over
the head" of some children. However, these teachers felt that physical
punishment is more effective if used sparingly with the following
restrictions:
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(1) Never used in the presence of peer group,
(2) Administered by the principal.
(3) Used according to seriousness of offense.
Thus, these respondents feel that if the child knows that he
will be punished by physical means his attitude is entirely different.
Absence of physical punishment.—The reactions of the respon¬
dents were sought concerning the absence of physical punishment. In
view of the fact that physical punishment was once permitted in the
schools and is now no longer the same, the importance of the question
to the study is to allow the respondents the opportunity to indicate
their feelings to this point. The reactions of 39 per cent of the
teachers were in agreement as far as the absence of physical punish¬
ment in the classroom is concerned. The data indicate 51 per cent of
the teachers felt that without physical punishment pupils will go the
limit in disruptive behavior acts, leaving the teacher without a
method of control for some children. Thirty-four per cent believe its
absence is good because it saves the innocent teacher who does not know
how to use it. There are others who believe that it gives the teacher
an opportunity to experiment with other means of control, as well as
keeping her from becoming slothful in disciplinary techniques. Thus,
this percentage of respondents are in agreement that physical punish¬
ment isn't needed in classrooms. They felt that spanking is a
parental right and responsibility and should be exercised by them.
The data showed 27 per cent of the respondents who are parents felt
that it would be a grave mistake to abolish physical punishment in
the elementary school because this is the method of punishment used
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by them in the home and many times a child remembers or profits by the
same type of punishment if it's repeated in other situations where
punishment is needed.
The 90 teachers were asked to cite methods of punishment used
by them in the absence of physical punishment. Of the 90 teachers only
84 responded to the question. A total of 30 methods were supplied.
These methods were ranked according to the number of instances
mentioned.
They were as follows:
1. Teacher-parent-pupil conference
2. Withdrawal of privileges
3. Keeping after school
4. Isolation
5. Calling parents
6. Keeping in at Physical Education
7. Writing composition at playtime on "Behavior"
8. Placing on probation
9. Send to office (last resort)
10, Punishment through the parents
11, Suspension
12. Appealing to pupils fair judgment
13, Writing an assigned paragraph
14. Have child write letter to parents about disruptive
conduct
15, Stern disapproval by tone of voice and actions
16. Write multiplication tables
17. Self-discipline
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18. Use conduct grade
19. Extra assignment
20. Demerit system
21. Name taking, for first offense
22. Teach-principal-pupil conference
23. Sending notes home
24. Cleaning room after school
25. Keep pupils busy
26. Copying speller or dictionary
27. Send to detention hall
28. Send to counselor
29. Thirty kneebends
30. Maintain close communication with parents
It was interesting to note that although suspension was recom¬
mended as a postulate on discipline it ranked 11th among methods of
punishment listed by the 90 teachers involved in this study. It
seemed to be the feeling of 73 per cent of the teachers that to expell
or suspend a pupil from a particular school for a few days is to no
avail. Often this is what some of the pupils wants. As educators we
are supposed to try to keep the pupils in school and not in the
streets and other places. The service of the school counselor was
also listed as a postulate; it was ranked 28th by the teachers. The
reason for this could be that often times a counselor’s services have
to be used by two or three schools, and, thus, many teachers do not
have these services available when needed. This data revealed that
each child is unique and no one method of discipline can be applied
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to all situations or all children.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS AND
RECOMMENDATIONS
RecapitulatL on of Research Design
Rationale.—The writer believes that since discipline is an
essential characteristic of any society no school can run smoothly
without rules and regulations as well as some means of enforcing
them. Traditionally, teachers and parents subscribed to the old
axiom, "Spare the rod and spoil the child," and used its connotation
as the direct means of securing discipline. Thus, in this study an
attempt was made, by the writer, to examine disciplinary methods used
in grades five and seven in schools located in three income areas,
namely: upper, middle and lower.
Research procedure.—This is a descriptive survey study of
the opinions held by ninety teachers of grades five and seven concern¬
ing the presence and absence of physical punishment in elementary
schools. The writer distributed at random a specifically constructed
questionnaire designed to provide the data for this study. The school
personnel receiving the questionnaires were teachers with varying
teaching methods, years of teaching experience, and grade placement.
The schools are located in upper, middle and lower income communities.
The period of study was spring and summer of 1968,
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Statement of the problem,"—The problem in this study was to
ascertain the opinions of a selected group of elementary teachers,
of grades five and seven, concerning the effectiveness of both physi¬
cal and nonphysical punishment as means of classroom control and
management in the elementary schools in upper, middle, and lower
socio-economic communities.
More specifically, the purposes were as follows:
1, To examine teacher reaction toward postulates on
discipline,
2. To identify types of punishments applied to achieve
disciplinary control in the classroom,
3, To examine teachers opinions toward the use and
effectiveness of physical pixnishment in the elemen¬
tary school,
4. To examine teachers opinions toward the effective¬
ness of the absence of physical punishment in the
elementary school.
Criterion of reliability.--The "criterion of reliability" for
appraising the data obtained was: (a) the accuracy and authenticity
of the responses of the subjects to the questionnaire items, and
(b) personal experience and knowledge of the writer who has worked
in the Atlanta School System for eleven years.
Summary of related literature,—The significant points-of-
departure on the problem of this study as reported in the literature
are summarized in the separate statements below:
1, The school principal and teachers are, according
to law, parentis absentia. Thus, giving the
school all the rights of parents and the need to
control the child in the school environment,
2, Corporal punishment tends to aggravate discipline
problems.
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3, Corporal punishment sessions will be rare in the
professional life of a good teacher,
4, Children should not be punished by physical means,
in the presence of other children,
5, A child has to be made to suffer when he has mis¬
behaved, A child also misbehaves because he has
suffered,
6, The purpose of punishment is correction,
7, Most classes are begun by outlining a framework
for social and authoritative structure, commonly
called "the rules,"
8, Punishment must involve an unpleasantness to the
victim,
9, Five factors used by the courts in considering the
legality of physical pimishment are; (1) the
nature of the offense; (2) the instrument used to
administer the punishment; (3) permanent injuries
derived from the punishment; (4) motivation of the
teacher; (5) physical characteristics of the child
punished,
10, The school is limited in its ability to raise
standards of pupil behavior by the influence of
the home,
11, No child should ever be made to feel that by his
behavior he has forfeited the good will of his
teacher or the love of his parents,
12, He would not be for corporal punishment in the
school, but very strong discipline at home so we
don't place an unfair burden on our teachers,
13, The public schools should have the authority to
administer corporal punishment, but never, or at
least considerably less than seldom employ it,
14, Discipline was a problem of minor educational
importance that required very little skill and
know-how on the part of the teacher in handling
them from day to day,
15, Teacher imposed discipline was strongly upheld
in schools of some fifty years ago.
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16« Properly used, corporal punishment is an effective
disciplinary device.
17. It is better to create conditions in which there
are fewer potential offenders than to keep down
the number of actual ones by punishing them.
Findings.—The findings which follow were drawn directly from
the interpretation of the data as collected in this study:
1, The participating teachers were employed in schools
located in various socio-economic communities,
upper, middle, and lower, of Metropolitan Atlanta,
There was a 100 per cent return of questionnaires.
2, The data revealed that the sizes of classes varied.
The ranges were from 1-25, 26-35, and some 12
classes had an enrollment greater than 35. Classes
in the lower income areas having the largest number
of classes with enrollments between 26-35,
3, The findings as to the effect on conduct by socio¬
economic status of community reveal pupils in lower
income areas show that the area in which they live
enhances their cause of disruptive behavior in the
classroom. While pupils in the upper areas present
less behavior problems as a result of income areas,
4, Disruptive behavior by pupils in the middle income
communities is enhanced as a result of civil dis¬
turbances.
5, The number of years of teaching experience of the
respondents varied from 1 to 20 years,
6, The respondents in this study are teachers of grades
five and seven,
7, Age or ability grouping had little effect upon pupil
conduct,
8, An adopted Code of Ethics by classes tend to reduce
the number of behavior problems,
9, Parent assistance with behavior problems varied
according to income areas,10,The most effective punishments were: (1) keeping
after school, and (2) probation.
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11, "Busy Work" is given to keep pupils occupied while
teachers have to do clerical work,
12, Sixty per cent of the respondents do not feel that
most disorder comes from inefficiency in management.
Conclusions,--The significant findings in this research seemingly
warrant the following basic conclusions:
1, The suitability of a particular method of control
is related to its effectiveness when used with a
particular individual,
2, Two-thirds of the respondents feel that discipline
problems in the classroom can be attributed to the
school community, wherein limited recreational
facilities are available,
3, The teachers feel that even though physical punish¬
ment is a parental right and responsibility it
should be allowed in the school even if it is not
exercised
4, Physical punishment is preferred by a greater nvim-
ber of teachers over suspension and expulsion,
5, Physical punishment serves as a "Master control
device" for some pupils,
6, The largest ntimber of classes having enrollments
greater than 35 are found in schools of middle and
lower income communities,
7, Of the ninety respondents the largest number were
teachers of grades five and seven in lower income
area schools.
Implications,—The implications for educational theory and prac¬
tice that grew out of this study are given below;
1, The majority of the teachers believed in modern
methods of discipline,
2, Parent cooperation is an effective means of con¬
trol,
3, Students have various reactions toward physical
punishment.
50
4, Students expect some type of punishment for mis¬
behavior •
5. Many of the ninety teachers selected were seeking
the causes for disruptive behavior through pupil
conferences and written compositions.
Recommendations.—The findings of this study appear to justify
the following recommendations:
1. Teachers should seek to use methods of discipline
that will enable the learner to obtain whatever
he needs to know in order to become intelligent,
creative, and morally sensitive.
2. A teacher’s attitude toward his pupils' mis¬
behavior should be like that of the physicians’
toward his patient. Not shock, not indignation,
not irritation, not disgust, but a determination
to understand, to help, and to heal,
3. Teachers should encourage pupils to adopt and
establish a class Code of Ethics,
4. Teachers of upper grades, fifth, sixth, and
seventh should select a person to serve as coun'se-
lor assistant to help with discipline problems,
5. Teachers should refrain from labeling a child as
"bad," "troublemaker," or "bully,"
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I am a seventh grade teacher in the Atlanta Public School
System, currently serving at the Frank L. Stanton Elementary
School,
At the present time I am also engaged in a study concerning
the use of physical punishment in the elementary school. This
study will involve the reactions and opinions of teachers of
grades five and seven.
You have been selected as one of a special group of Atlanta
teachers to participate in this study. This letter is to ask for
your cooperation by completing the attached questionnaire and
return it in the enclosed stamped envelope on or before May 10,
1968,
Please feel free to express any comments that you may have
concerning this study that may not be covered by this question¬
naire.






1, According to your judgment, what is the socio-economic status
group of your school community?
(a) Upper Income group ( )
(b) Middle Income group ( )
(c) Lower Income group ( )
2, Please circle your grade placement,
1st 2nd 3rd 4th 5th 6th 7th
3, Please circle the group in which your years of teaching experience
would be located,
1-5 6-10 Above
4, Please circle the active enrollment of your class,
1-25 25-35 Above
Direction: Please check in the appropriate bracket your opinion toward
these factors as contributing to or the controlling of
pupil behavior. For additional space use reverse side.
Factors Yes No Uncertain
1, Do you find the Socio-Economic Status
of your school community a contribu¬
ting factor to the behavior of your
pupils? ( ) ( ) ( )
Do you feel that civil disturbances
have been reflected in the pupils *




3. Are either of these methods of group¬




4. With grouping, are you still confronted
with disruptive behavior? ( ) ( ) ( )
5. Has your class established or adopted
a code of ethics? ( ) ( ) ( )
6, Is there a set punishment for dis¬
ruptive behavior in your classroom? ( ) ( ) ( )
7. Are any of these punishments pre¬
scribed in advance?
(a) Spanking ( ) ( ) ( )
(b) Probation ( ) ( ) ( )
(c) Standing in corner ( ) ( ) ( )
(d) Keeping after school ( ) ( ) ( )
(e) Keeping in at playtime ( ) ( ) ( )
8. To what extent are you able to obtain
parents' cooperation?
(a) Often ( ) ( ) ( )
(b) Seldom ( ) ( ) ( )
(c) Never ( ) ( ) ( )
9. How do you find this as a means of
control?
(a) Beneficial ( ) ( ) ( )
(b) Unsatisfactory ( ) ( ) ( )
10. Were you ever in a situation where
physical punishment was permitted? ( ) ( ) ( )
11. Did you ever exercise the same? ( ) ( ) ( )
12. If "yes," How did you find this task
as a means of classroom control?
(a) Rewarding ( ) ( ) ( )
(b) Distasteful ( ) ( ) ( )
(c) Unsatisfactory ( ) ( ) ( )
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Yes No Uncertain
13, How would you describe the pupils'
reaction to this type of punishment?
(a) Hostile ( ) ( ) ( )
(b) Embarrassed ( ) ( ) ( )
(c) Neither of these ( ) ( ) ( )
(d) Other ( ) ( ) ( )
•1—1 Was the same act of disruptive
behavior repeated by the same child? ( ) ( ) ( )
15, If "yes," please indicate the period
of time from the initial act.
(a) 1-5 days ( ) ( ) ( )
(b) 2-3 weeks ( ) ( ) ( )
(c) month or more ( ) ( ) ( )
Direction: Please check in the appropriate bracket your opinion toward
the following control devices. For additional space please
use reverse side.
Device Agree Disagree Uncertain
1. (a) Imposing own authority
(I won't have that) ( ) ( ) ( )
(b) Pointing to consequences
(If you do that you'll get hurt) ( ) ( ) ( )
(c) Showing affection
(I like boys and girls who are
quiet) ( ) ( ) ( )
(d) Giving personal praise
(I think that is good) ( ) ( ) ( )
(e) Ignoring
(Teacher acts as though the
pupil isn't present) ( ) ( ) ( )
(f) Asking for individual or group
evaluation
(What do you think of that?) ( ) ( ) ( )
(g) Showing enthusiasm




(Let's see how it works this
way) ( ) ( ) ( )
(i) Providing "Busy Work"
(To center attention) ( ) ( ) ( )
(j) Giving opportunity for releasing
tension
(Getting it off ny chest) ( ) ( ) ( )
2, Do you find the following to be
helpful control devices in your
situation?
(a) Counselor ( ) ( ) ( )
(b) Counselor-Examiner ( ) ( ) ( )
(c) School Psychologist ( ) ( ) ( )
Often SeIdom Never
3, To what extent do you make use
of these resource people:
(a) Counselor ( ) ( ) ( )
(b) Counselor-Examiner ( ) ( ) ( )
(c) School Psychologist ( ) ( ) ( )
Postulates on Discipline
Direction: Please check your opinion to these ideas on discipline in
the appropriate bracket.
Postulate Agree Disagree Uncertain
(a) Punishment should be instructive
and not destructive of the pupil’s
pride. ( ) ( ) ( )
(b) Teachers should teach through
example, word, and deed. ( ) ( ) ( )
(c) Unacceptable behavior should be
analyzed with respect to the
nature of offense. ( ) ( ) ( )
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(d) Parents should be continually
informed, and their assistance
sought, when misbehavior becomes
serious.
(e) Penalties imposed upon pupils
for misbehavior should be related
to the offense where possible,
(f) Most disorder emerges from
inefficiency in management,
(g) Penalties (punishment) may
include the following:
Agree Disagree Uncertain
( ) ( ) ( )
( ) ( ) ( )
( ) ( ) ( )
1. Teacher, pupil, and parent
conference ( ) ( ) ( )
2, Warning and probation ( ) ( ) ( )
3. Withdrawal of privileges ( ) ( ) ( )
4. Pay for damaged properties ( ) ( ) ( )
5. Withholding of reports or credits ( ) ( ) ( )
6. Suspension and expulsion ( ) ( ) ( )
Directions: Please state your reaction to the questions below. For
additional space use reverse side.1,What are some forms of disruptive behavior, by pupils of your
grade level, that would merit physical punishment?2.How would you relate physical punishment to pupil control?3,What is your reaction toward the use of physical punishment in
the classroom?4,What is your reaction toward the absence of physical punishment
in the classroom?
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Elementary and high school education,
Atlanta Public Schools; B.A,, Clark
College, 1955,
Secondary school teacher of Commercial
Subjects, Clay County Board of Education,
Speight High School, 1956-57; Elementary
school teacher of Atlanta Board of Educa¬
tion, North Avenue School, 1957-67, and
Frank L. Stanton Elementary School,
1967 to present.
Member of True Light Baptist Church,
Atlanta, Georgia; Superintendent of Sunday
School;
Member of the National Education Associa¬
tion; Georgia Teachers and Education
Association; Gate City Teachers Associa¬
tion and Alpha Epsilon Chapter of the
National Sorority of Phi Delta Kappa,
Elementary Education
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